
 

1. the parents of the child; 

2. not less than one regular education teacher of the child (if the child is, or may be, 

participating in the regular education environment) 

 

 

5. an individual who can interpret the instructional implications of evaluation results, who may 

be a member of the team described in 2 through 6 of this paragraph; 

6. at the discretion of the parent or the agency, other individuals who have knowledge or special 

expertise regarding the child, including related services personnel as appropriate – The 



determination of the knowledge or special expertise of any individual shall be made by the 

party (parents or public agency) who invited the individual to be a member of the IEP team; 

and 

7.  if appropriate, the child. 

 

A public agency may designate another public agency member of the IEP team to also serve as 

the agency representative (IEP team participant #4 above) if they satisfy the criteria specified for 

that role. 

 

An IEP team member may be excused from attending an IEP meeting if the parents and public 

agency agree that the individual’s attendance is not necessary because that member’s curriculum 

area or related service is not being discussed. This agreement must be in writing. 

 

An IEP team member may be excused from attending an IEP meeting that involves a 

modification to or discussion of the member’s curriculum area or related service if the parent (in 

writing) and public agency agree to the excusal and the excused member submits written input 

prior to the meeting. 

 

The public agency, at the request of the parent, must invite the Part C service coordinator or other 

representatives of the Part C program to the IEP meeting for a child transitioning from Part C to 

Part B services. 

 

The public agency shall invite a student with a disability of any age to attend his or her IEP 

meeting if a purpose of the meeting will be the consideration of the student’s transition services.  

If the student does not attend the IEP meeting, the public agency shall take other steps to ensure 

that the student's preferences and interests are considered.  The public agency also shall invite a 

representative of any other agency that is likely to be responsible for providing or paying for 

transition services.  If an agency invited to send a representative to a meeting does not do so, the 

public agency shall take other steps to obtain participation of the other agency in the planning of 

any transition services.  It is the policy of the state of Iowa that consent shall be obtained before 

sharing personally identifiable information with agencies providing or funding transition 

services. 

 



 In the case of a child whose behavior impedes his or her learning or that of others, consider, if 

appropriate, strategies, including positive behavioral interventions, strategies, and supports to 

address that behavior;   

 In the case of a child with limited English proficiency, consider the language needs of the 

child as those needs relate to the child's IEP;  

 Consider the racial and ethnic factors that may be contributing to the needs of the child – both 

prior to and during the determination and development of the IEP; 

 In the case of a child who is blind or visually impaired, provide for instruction in Braille 

reading and writing and the use of Braille unless the IEP team determines, after a functional 

vision evaluation and an evaluation of the child's reading and writing skills, needs, and 

appropriate reading and writing media (including an evaluation of the child's future needs for 

instruction in Braille or the use of Braille), that instruction in Braille or the use of Braille is 

not appropriate for the child. No child will be denied Braille instruction solely because the 

child has some vision remaining. The instruction in Braille shall be sufficient to enable the 

child to communicate effectively and efficiently at a level commensurate with his sighted 

peers of comparable grade level and intellectual functioning. 

 Consider the communication needs of the child, and in the case of a child who is deaf or hard 

of hearing, consider the child's language and communication needs, opportunities for direct 

communications with peers and professional personnel in the child's language and 

communication mode, academic level, and full range of needs, including opportunities for 

direct instruction in the child's language and communication mode; and  

 Consider whether the child requires assistive technology devices and services. 

 

The IEP team shall consider a child’s IFSP when developing an appropriate program for a child 

transferring from the Part C program to the Part B program. 



 

 



 




